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I. INTRODUCTION

A. Objectives of Survey

The educational climate today is replete with signals of change.
There are attemptc in all areas of foreign language education for re-
evaluation and re-organization of instructicnal approaches as well
as a reassessment of present and future needs in teacher education.
Since effective teacher training programs are fundamental to the
success of foreign language instruction, it is an area which merits
our close attention.

In February of 1969, the Committec ona Teacher Training of the
nevly formed organization, the Greater Washington Aésociation of
Teachers of Forecign Languages (GWATFL), a constituent of the American
Council of the Teachers ot Forecign lLanguages (AGLY¥L), initiated & survey
whose primary objective was to determine the scope and nature of teacher
training programs in modern foreign languages in the Greater Washington
Area,

It was cons.dered that such an analysis which had not been done
before in this area would not only define the currgnt status of
teacher preparation, but would also focus attention on the programs in
the training institutions in the hopes that this would catalyze the:ir

-~

improvement.

Furthermore, the findings, when summarized in detail, could be of
use to the teacher training institutions themselves, to the state
departments of education, to professional organizations, to guidance

counselors, tecachers and administrators.
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This survey should be considered only as a preliminary attempt
to collect and disseminate information about the status of tha
teacher training nrograms in Washington, D.C., Maryland and Virginia.

Much more work remains to be done.

B. Status of Teacher Training Programs

What is the present status of teacher education in modern
foreign languages? 1In April 1968, Pat Castle and Charles Jay, in
a review of foreign language teacher training programs in Illinois,
wrote;

It would be an academic fraud perpetrated
upon students and teachers alike, not to correct
what has heen until now an insidious abusn: An
acceptance of dismally sub-standard roreign
language teacher preparation programs in many
institutions and quality programs in only a few.

In a talk to the Greater Washington Association of Teachers of
Foreign Languages in November 1969, Dora Kennedy, Supervisor of
Foreign Languages for Prince Georges County, said:

... one of the most urgent changes to be effected is
the change in perception on the part of some training
institutions vis-a-vis the question 'What is a language
teacher?' 1If the language staff of the institution has
not been in a lower school for the last five years or
more, can it produce individuals with potential suited
to the schools?

She goes on to say that "since the training institution plays

a large part in influencing what a language teacher is, there must

be a more realistic analysis of what a language teacher must be and

must do on the part of the training institution".?
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II. HISTORICAL REVIEW OF SURVEYS OF TEACHER PREPARATION

It may be useful at this point to highlight some of the more
important surveys in the last decade which concerned themselves with
teacher preparation and certification. It is apparent in these
studies that teacher education cannot be separated froﬁ certification
since they are integral parts of one process-~the production of an
adequate supply of qualified teachers.

Definitive contributions in this area were made in the last
decade. In 1961, a comprehensive study of certification in foreign

languages was made by Anna Balakian3

who focused attention on: 1)
progress toward a more homogeneous standard of measurement of the
competence of teacher applicants in the field ot madern faresign
languages in the various states, 2) determination of whether in this
connection any of the recommendations of the MLA for the evaluation of
competence had affected state certification and 3) extent to which
the unqualified were still actively engaged in this teaching field.4

Among her most significant findings were:

1. It was impossible to determine what the minimum credit

hour requirements given in the State Certification }Manuals

represented. Most states were in the process of raising

their requirements.

2. The determination of audio-lingual competencies was left

to the educationsl institutions. None of the states had

established machinery for that procedure.

!
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3. There were clearly discernible inclinations to shift

the responsibility for accreditation of applicants from State

Certification Boards to institutions of higher learning.

4, A number of cities enjoyed at least a degree of autonomy

in their licensing. Almost without exception, their require-

ments for certification were more stringent than those of

the state.

5. FLES teachers were primarily those who held general ele~

mentary certificates, those with endorsed secondary certificates

and others with emergency certificates.5

It is interesting to note, regarding the Balakian study, that
the same problems which beset the foreign language profession then
are still very much with us today.

In 1964, the MLA under Donald D. Walsh completed a survey of
the academic preparation and teaching experience, the teaching load,
and the present degree of professional involvement of secondary

6

school teachers of modern roreign languages.- Referring to this sur-

vey, Frank Grittner states:

...the key to the success or failure of schedules~-
flexible or otherwise--lies with the teacher and his
skill--or lack of skill--as a trained professional.
According to a nationwide study of tcacher preparation
in America, there is little cause for optimism in this
direction. TFor, if thirty semester hours of study in

a given foreign language are accepted as the equivalent
of a major in that language, then less than half of the
foreign language teachers in the country are teaching
in their major field of study.
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Grittner goes on to say that in view of the facts available,
it appears safe to assume that a rather large proportion of the
nation's foreign language teachers are not very proficient in the
languages they are teaching.8

One note from the Walsh survey may be of interest to those
in the Greater Washington Area. Walsh states in his survey:

In terms of the nunber of semester hours of

preparation in the major modern foreign language, the

District of Columbia is clearly in the lead, with

only 1.1% of the teachecrs with fewer than 17 semester

“hours, 3.2% with 17 to 24 semester hours, and 77.4%

with over 30 semester hours...the national averages

were 11.3% of the teachers with fewer than 17 semester

hours, 44.8% with more than 30.

In 1964, under the direction of F. Andr& Paquetie, the MLA
published the results of a survey of undergraduate modern foreign
language teacher training programs in liberal arts colleges.10
This was followed in 1965 by another survey, a continuatior. of the
previous study by Paquette of undergraduate modern foreign language
teacher trahing progrems in schools and colleges of education.11

With the publication in October 1966 of '"Guidelines for Teacher
Education Programs in Modern Foreign Languages: An Exposition",
compiled by F. André'Paquette, a significant step forward was taken
in training foreign language teachers. William Riley Parker referred
to it as-"an extraordinary--indeed. unprecedented--collection of data'
and cautioned the language profession to heed these guidelines or face

. 2 . .. .
a dismal future.l" The “Guidelines" were considered a much-nceded

tonic for the profession and were hailed as such by concerned member s
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in and out of the profession. This document assessed the state

of the profession, pointed up the need for new directions in
current teaching programs, and presented a comprehensive framework
within which new programs could be developed.13

In these "Guidelines”, Paquette outlined and discussed the
major arcas that should form the basis for a sound teacher-education
program. The major areas included were:

A. The preparation of the American school teacher in the

area of academic specialization and professional education.

B. What is expected of modern foreign language teachers

in American schools.

C. Minimal objectives for a teacher educa:ion program

in modern foreign ilanguapges. Here PaqueiLite delfiunes the

seven arcas of competence in which a beginning modern for-

eign language teacher must be trained--aural comprehension,

speaking, reading, writing, applied linguistics,.culture and

civilization, and professional preparation.

D. Features of a teacher education program in modern for-

eign languages, the characteristics of the institution which

provides the students with the opportunity to acquire the

seven competencies mentioned above.14

One of the important outcomes of the publication of the "Guidelines"

was the development of a battery of tests, the MLA Foreign language

Proficiency Tests for Teachers and Advanced Students to cvaluate students
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and teachers in the seven areas of compeiency mentioned above.
Another inestimable contribution to the upgrading of teacher

education was provided by the NDEA institutes which established

. . ]
an entirely new model for teacher tralplng.*s

These institutes reinforced what was already ap-
parent to some in the profession; namely, that teachers
were being poorly trained in existing undergraduate
programs. It was now necessary to pull together the
work alceady being done by various organizations in
the area of teacher preparation and put them together
in a single package which wggld serve as a guideline
for training institutions .

One of the most recent surveys of State certification practices
and requirements for teachers of modern foreign languages in American
schools is that done by Douglas C. Sheppard. It was started in June

1969 and rublished in the Foreign Language Annals of May 1970. It

is an attempt not only to report the standard credit and hour require-
ments for various certificates and endorsements, but also to call
attention to, and suggest the significance of, developments such as
the “approved program' option, proficiency testing, FLES, reciprocity,
licensing for differentiated staffing, and State-municipality relation-
ships. The Modern Language Association of America last sponsored a
. . 17

study of this nature just ten years ago.

Dr. Sheppard states at the beginning of his report?

o s ».oproblems in various guises have plagued American

education since its inception. When one reads of

'mew' orievtations in teacher preparation and certification,

.ae it may seemn as though 'plus ¢a change, plus c'est la
neme chose, And yet...two things secem indisputable--

Q .
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1) the population explosion and urbanization are
forcing a change, and 2) the profession is sceking
to make the change constructive. Several events
of recent years show the sense of urgency with
which the situation is charged.18

According to the Sheppard survey the following appear to

characterize the current state of certification in foreign languages:

1. Anyone who possesses skills that are badly enough needed
in a given school, or district, can be certified, if only on
an emergency basis.

2. Generally speaking, the requirements for employment (not
necessarily for certification) are more severe in suburban
and metropolitan areas than in rural, although there is

some counterbalancing force exerted by demdnd. A person
moving from one state to another, or to certain metropolitan
areas, must expect that his current certification status will
not be automatically accepted. '

3. ...responsibility for the precise nature of training is
now largely in the hands of college and university facilites.
However, not withstanding the model provided hy the NDIA
Iusiiiuies, as well as various guidelines from ... MLA,

there is no wide-spread concensus concerning the optimum
nature or implementation of teacher training programs.

4, ...the most innovative and exciting development--very

"limited and tentative at present--is the search for a truly

different solution such as that of other professions...to
encourage schools to become training centers where students,
interns, practitioners, supervisors, teacher trainers, and

.researchers will work together.

5. Modern foreign languages---are in a state of evaluation...
Taken all in all, the tenor in certification seems to be '"wait
and see", but the pressure of growth and educational dynamism
may not permit extensive or lengthy retention of the status

quo.
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TII. FORMULATION AND DISTRIBUTION OF QUESTICNNAIRES

In brdcr to focus attention on vital problems in the teacher
training area in modern foreign languages, it was decided that a pre-
liminary survey should be made of teacher training programs in the
~ Greater Washington Area, under the aegis of the Conmittec.on Teacher
Training of GWATFL. 1In February 1969, a preliminary Questionnaire I
(Appendix A) was drawn up and sent to 38 colleges and universities in
the District of Columbia and Virginia. There was a gotal of 17

responses, 8 in the District of Columbia and 9 from Virginia. In

-~ addition, the committee members paid visits to the various District
i colleges to make personal contacts and to obtain information for the
Questionnaire.
j The State Department of Education of Maryland subsequently revised
Questionnaire I and sent the revised Questionnaire 1I (Appendix B) to
- the colleges and universities in the State of Maryland. There were 10
i responses originally and one additional university returned the Question-
naire II at a later date.
Subsequently, in February 1970 Questionnaire II was also sent to
thirty-eight schools in the District of Columbia and Virginia.
The current analyses include the following responses:

District of Columbia -~ Questionnaire I -- 8 responses

Maryland -- Questionnaire II ~e---e-=-=--- 11 responses
i Virginia -- Questionnaire II =e===----==-- 7 responses
Questionnaire 1 +~r-ee-emcee-- 2 responses

Both Questionnaires I and II encompass three main areas of teacher
training programs, namely A. General Information; B. Foreign Language
i Component of Programs; C. Professional Education Component of Pragrams.
|

R

v
4
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IV. ANALYSIS OF QUESTIONNAIRES

A. District of Columbia: Analysis of Questionnaire I

The responses of the individual schools in the District of Columbia
to Questionnaire I (Appendix A) are tabulated in Appendix C.

Part A. General Information

1. Information was requested concerning the percentage of the
class graduating with a major in foreign languages in 1967,
- 1968, and 1969, For six of the eight schools in the District

the percentage ranged from 4 to 20% and there was no indication

of any increase in the percentage in the period 1967-69. A seventh
j. _ school reported a higher percentage for the three years, ranging
from 90~94%, while the eighth sciiool did not answer the question.
2. The information on the percentage of foreign language majors enter-

ing into teaching with professional training which qualified them

'M,.

for certification was returned from five schools with a range

'-—-d-an .

from O to 100%. For each of the schools there was no increase in

the percentage of these majors in the years 1966-68.

3. On the question of the percentage of foreign larguage majors
entering into tcaching with limited or no professional training

in 1966 through 1968, only three schools responded. The figures

- for thé three years ranged from 0 to 50%, with no change occurring from
the period 1966-1968.

4, There was very little infogmation returned on the question

of the percentage of foreign language majors entering into teaching
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on the elementary, secondary and higher levels. At the elementary

B emsriimsa s

- . level only one school replied, and the incidence from 1966-1968
i . was less than 5%. At the sccondary level, only five sch: ~ls replied,

and the number ranged from 25 to 100% in 1966-68, with no ap-

[

preciable change over the three years. At the higher education

level, only onec school replied, indicating that there were

frosmes

no majors at this level who entered teaching.

i 5, The number of students in teacher training programs in
foreign languagesfor the year 1968-196Y was highest in french

3 wherce there was a total of thirty;one students. It was second in

Spanish, with a total of twenty-four students, third in

=" : German,with a tctal of five students, and fourth in Latin, with

one student. There were no majors in Italian, Portugese, Russian,

English for specakers of other languages, or any other language,

in the teacher training programs for the academic year 1968-1969.

fhese data are summarized in Tapble I.

o 6. .There were "complete'" teacher training programs leading to

certification in four schools and two schools indicated that they

had no program. Two schools had partial programs.

i 7. Two out of eight schools replied that they had FLES training

} programs. Five out of the eight schools indicated that they

- had a secondary teacher training program in foreign languages.

i There was no indication of a special training program for teachers

of two-year community colleges. Two schools answered "yes"

. i ' )

ERIC '
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for training of graduate teaching assistants. One of the District
J , schools listed as having no special program for training on the
elementary or secondary level had a footnote indicating that

it had a MAT program on both these levels.

8. O0f the seven schools whicﬁ responded to the question on

who is assigned direct responsibility for administering teacher
training programs, three indicated that it was éhe Education
Department and three indicated that it was a joint responsibi-

- lity of the Foreign Language Vepartment and the Education Depart-

ment. One school stated that it had no program.

Part B. Content

- : 1. The first question pertains to the number of hours in foreign

language required for graduation. The informaton provided

'rarm—-

" on this question was very sketchy. On the FLES level, in two

schools, thirty-nine and forty-six hours were required in foreign

!

language with little to no hours in linguistics. At the secondary

'-4.!.-&«.;

ievel, in two schools, there were three and six hours required

in linguistics, and in four schools the requirement in foreign
- ==
languages ranged from twenty-four to forty-cight hours.

t,wa

For foreign language majors "without professional training",
g guag J p g

there were three schools which required linguistics ranging from

’A-«u..--x

three to twelve credit hours. The requirement in foreign languages

for these majors, with three schools replying, was from 36-43

'u‘-lm

hours.

‘.W;
-

I iy
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There were three responses indicating that there were Master
of Arts or Master of Science programs at the university. One
university stated that there was an M.A.po:gram in Language
and Area Studies, an M.A. in Linguistics,and an M.A. in Language
and Literature. The university listing an M.S. had two programs=~-
one in Linguistics and one in Language and Literature.

There were no M.Ed. programs offered in the District uni-
versities. Although not all of the schools replied to the
question of M.A. programs, there is at least one other univer-
sity which does offer an M.A.

2. TFive universities stated that a split major of two languages
was permissible.

3. Four of the schools indicated that there was a Junior Year
Abroad. Three of the schoolsvreplied in the negative. One school
did not respond. Of those replying that they had a program, one
school indicated that the program was sponsored by the institu-
tion. Languages sponsored included German, French, Spanish,
Russian and Arabic.. It may be noted that the percentage of foreign
language majors spending the year abroad ranged as high as 40%.
Three schools stated that there was a sunmer travel/study

program in French, Spanish, German and Russian. Only three
schools listed the percentage of foreign language majors abroad

in 1968 and the range was from £en to fifty percent.

4. On the question pertaining to foreign language courses re-
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quired for graduation, a number of entries were made in the form
of a check rather than in the form of requested c?edit hours.
No school offered clinical courses. The concentration of cre~
dit hours appeared to be in literature and in intensive foreign
language. Four schools required linguistics, and one of these
required twelve credits. One institution, which had a Bachelor
of Arts in Lanéuagcs and Area Studies administered jointly
with the Scﬁool of International Service, stated that courses
in anthropoloagy and area studies, including history, geography

and economics, were required for the degree.

l : v I '

3 Part C. Professional Component of Program.

1. Five of seven institutions responded that there were sequences’
% . of professional education courses avaiiahie &n that stndents conld
obtain teaching certificates from the District of Columbia,
i Maryland and Virginia.
1 i. This item involves the number of credit hours in education
which are required for graduation for students preparing to teach.
i There was one entry under FLES indicating that 18 hours were

required. There were four responses on the secondary level, ranging

'w4

from eightren to twenty-six hours. A fifth institution indicated

zero hours required. There were no entries under higher education.

'_,.*,»

3. The number of credit hours in professional education courses
§ which are required of a foreignlinguage major who is planning
to tcach is summarized in Table 2., Listed are the course areas,

- the range of credit hours required in FLES and on the secondary

[EN W
'

O
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level, and the number of the institutions which offer these courses.
No courses were offered in Psychology of Languagz learning

or Media (Audio-Visual). For FLES, only one school offercd

v HUPS PEE 2 i

a course in General and Special Methods of Teaching Foreign Lan-
guages, There were six schools whi;h required General Methods
and four schools required Special Methods at the secondary level.
Two institutionsreported Foundatioms of Education as a require-

ment. Both Educational Psychology and Human Development were

required at three schools.
- 4., Tive schools reported that there was one cycle of student
teaching. The length of the student teaching cycle was eight
to nine weeks, full-day, or sixteen weeks, half-day. The super-
wigion in tour schnols involves both the Foreign Language and
Education Departments., One school has a supervisor who holds
4= : a joint appointment in both departments. The £ifth school is

listed as having a "general" supervisor of student teaching.
P

5. There was no provision indicated for training of cooperating
teachers.

6. Only one school reported that laboratory classes were avai-

= _ lable for demonstration work in teacher training off-campus

in the secondary schools of the Greater Washington Area.

—

Three scrnools indicated that micro-teaching and video-taping
facilities were available,
7. No schools required that students take a foreign language

proficiency test for admission to teacher education.

ERIC : |

Aruitoxt provided by Eic .
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8. Also, no school reported that the MLA Proficiency Test
for Tcachers and Advanced Students was required at graduation.

B. Maryland: Analysis of Questionnaire IT

The revised survey 1s divided into three parts. Part A en-
compasses three primary questions pertaining to general information;
Part B - four general questions pertaining to the foreign language
component of programs offered; Part C - has nine categories of questions
covering various aspects of the professional component of the pro-
gram. The responses of the individual schools in Maryland to
Questionnaire II are tabulated in Appendix D.

Part A. General Information

Eleven of the universities and colleges in Maryland surveyéd
completed and returned the quectionnairc, Ninc of these were at
the uidergraduate.level. A tenth school reporting both undergraduate
and graduate programs reported only for the period 1969-70. The
eleventh institution reported only on its Master of Arts in Teaching
(MAT) program which provides initial teacher training for liberal
arts graduates.,

It is of particular interest that in all of the institutions

. which responded there was no official Foreigﬁ Language in Elementary

School (FLES) program.
1. The listing of bachelor degrees awarded in 1966-1967,

1967-1968, and 1968~1969 for the nine universities and colleges
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reporting and the number of students qualified for certification
and who entered the teaching profession are included in Ap- 4
pendix D. The data are shown graphically in Figure 1 in terms
of absolute numbers and on a percentage basis.

In the three academic years covered in the survey, there
was a definite increase in the number of students to whom
bachelor degrees were awarded who majored in foreign languages.
This increase was evident in only five of the nine institutions
polled; nevertheless, the total number of studeﬁts rose from
an enrollment of 73 in 1966-67 to 117 in 1968-69. Despite the
total increase in the number of degrees awarded, there was not
a marked increase in the number of students whe qualified for
certification and entered the teaching profession. This figure
went from 31 in 1966-1967 to 38 in 1968-1969. Because there

. was an increase in the number of degrees awarded_gnd no marked
increase in the number of students qualified for certification,
there was an actual decrease in the perceatage of students
qualified for certification who entered th2: teaching profession.
The percentage went from 42.5% in 196£-67 down to 22.5% in
1968-69.

"It may be noted that the one institution having the Master
of Arts in Teaching (MAT) Program also showed a decrease in the

Lumber of students who entered the teaching profession in these
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three years. The one school reporting for 1969-70 had the
highest number of degrees awarded (57), and all of these students
" were certified and entered the teaching profession.

2. The number of junior and senior students for the 1968~69

(nine schools) who had a foreign language major and who were
J_ ' enrolled in a teacher education program is lis;ed in Appendix D
and the data are summarized in Table 1. French had the.highest
J- number (79) of all the languages, Spanish was second (33),
German was third (12) and Latin (2) and Iltalian (1) fourth and
fifth. There was only one student enrolled in English for
Speakers of other Languages (ESOL).
The institution reporting for 1969-70 had a similar dis-
i tribution of student enrollment: 34 in French, 19 in Spanish,

3 in German and one in Latin.

3. The administrative mechanism for the teacher education pro-

grams in foreign languages was examined here. This was studied

[

for FLES, secondary and graduate assistants. There were no pro-

!W

grams in either FLES or graduate assistants listed in the nine

institutions. The analyses, therefore, involved only the secondary

'.-‘.‘.ﬂ—'-«

level, Of the nine institutions which had secondary teacher
education programs in foreign languages, seven reported that these
were administercd jointly by the Education and Foreign Language

- Departments, The other two réported that these programs were
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administered by the Education Department. The MAT program
was administered by the Education Department at the graduate
level. The school reporting for 1969-70 stated éhat the
administration of teacher eduéation at the FLES, secondary

and graduate assistant levels, was in the Education Department.

Part

B: Foreign Language Component of Programs Offered

1. 1In the listing.of the number of credit hours for e;ch degree
program offered at the undergraduate level, four out of nine
institutions reported that they required some credit hours in
Linguistics for a secondary foreign language degree program.

For these schools, the number of hours were from 2-3 credit hours
in the Teacher Education category. 1In the Non-Teacher Education
category, there were only two entries and beth of these showed

3 hoursof linguistics required. It should be noted that in the

_ Linguistics group one of the schools reported 3 credits as a

Y'eourse in English'" in both the Teacher and Non-Teacher categories.,
The number of credit hours required in foreign language studies
for undergraduate students with a foreign language major enrolled
in a secondary level teacher education program ranged from 24-36
credit hours (average 28 credit hours). One additional entry
appeared to involve a typographical error. The number of credit
hours required in foreign language studies for undergraduata
students with a foreign language major in a Non-Teacher education
program ranged from 24 to.33 credit hours (average 31 credit

hours) for 5 schools reporting. The sixth school again appeared
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to have an erronecous entry. There were no students enrolled in
a graduate program in Linguistics for either an M.Ed. or M.A.
The school reporting for the year 1969-70 indicated that there
was an M.Ed. in foreign language education consisting of 15

hours in foreign language, 15 hours of education courses, or

“an M.A. consisting of a 30 credit hour program in foreign

langucges. It also reported the addition of a TESOL céurse

as optional for foreign ianguage majprs which eventually may
become a requirement. A course ir bilingual education is being
planned for the spring of 1971. The same institution is offering
a Ph.I,. in foreign language education. As of July 1970, there
were 50 active candidates for advanced degrees: 42 for the

M.kEd. and 8 for the Yh.D.

2. This question involved credit hours required of a foreign

‘ language major who plans to teach. Of the eight areas of study,

there were no credit hours required in two of the categories,
namely clinical courser and anthropology. The emphasis ap-
peared to be greatest in literature. TFive schools of the nine
listed credits ranging from 6-24 in literature. There were only 3
schools with intensive foreign language cour: . For the four
schools with linguistics courses, the credit hours were from 2-3.
The data show that there were little to no credit hours required
in zrea studies either in English or in a foreign language.
3, TFor the 9 undergraduafe and one graduate school reporting,
7 indicated that they did allow a double foreign language major.
\ .

R
\
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.Two indicated that they did not allow this, and one school

failed to respond.

&, TFor the teﬁ schools having undergraduate programs, the
majority of foreign language majors who participated in a
travel/study program in their junior year of college either
during the school year 1967-68 or in summer tfavel/study pro-
grams 1968 were majoring in French. TFor the junior yeér abroad
1967-68, there were 18 French majors, 6 Spanish majors, and 2
majors in German. In the summer travel/study program there

was a total of 15 French majors, 10 Spanish majors, 1 German
major, and 1 Russian major.

C: Professional Component of Program

1. In answer to the Guestivu: "Du prulessivual education
courses include an optional sequence whicb would enable a
graduate to qualify for a teaching certificate in either
Washington, D.C. or Virginia?¥, 7 institutjons oué of 11 reported
in the affirmative. Two schools responded negatively, and two
failed to reply to the question.

2. The number of credit hours in professional education courses
required of a foreign language major who plans to teach are
sumar ized in Table 3. For each of the course areas the number
of credit hours required and the number of colleges and

universities reporting are listed. There were no entries in
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nine schools for the fLES program. All entries were for

secondary education. In the nine institutions, 12/3 to

3 credit hours in Special Methods for Teaching Foreign Languageé
were required. Eight institutions had Foundations of Education

(2 - 3 1/3 credit hours). Seven of the schools required
Educational Psychology (3 - 3 1/3 credt hours). Six of the
schools reported General Methods for Teaching (2 - 3 1/3 credit
hours). Four offered Media (Audio-Visual), (1 - 3 credit hours).
Three offered Human Development (3 hours). In the category listed
as "other", the following were included: Evaluation iﬁ Education
(2 credit ‘hours), Curriculum in Secondary Schools (2 credit hours),
Introduction to Education (1l credit hour), and Principles of
Education (3 credit hours). No school offered a course in
Psychology of Language Learning. The MAT program required a total
of 12 hours of professional education courses. One school offered
a course in Special Methods for Teaching Foreign Languages in FLES.
3., TFor the student teaching program, all of the eleven schools
reported that they had a student teaching Cyclevon the secondary
level and one school had a student teaching program in FLES.

The length of the cycle ranged from 6 to 16 weeks. Thellatter

(16 weeks) was required in the MAT Program. The length of the
day ranged from 5 to 8 hours and a'l of the programs wére full-
time (one was &4 full days pcf week).

0f the eleven schools, only one designated the Department of
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Foreign Languages as supervising student teaching. Six institutions

’ ..,4_ n l . !. l"V

reported the Education Department as doing. the student teaching

R

supervision. The remaining four schools had joint supervision

of the student teaching by the Education and Foreign language

Depar tments.

4. There was no provision for preparing graduate students to
teach undergraduate courses in ten of the institutions; One
- other institution replied that it did have such a provision.

5. Regarding programs for training cooperating teachers, nine

of the schools answered 'no'" while two schools answered in the
i- affirmative, indicating that workshops were held during the year
vfor this purpose.
6. The use of simulated experiences, e.g. video-tape recordings,
etc., as part of the teacher education program were available at
all but three schools. One of the institutions answering "yes"
indicated that some micro-teaching was done in the methods course
with the use of tape recordrrs and that it planned to use video
equipment whén funds became available,
7. Laboratory classes were available for demonstration work in
the teacher education program in three of the schools on campus.

In 6 schools, they were available off campus and in two schools,

tney were not available.

8. There wore three schools which stated that students were

i requred to take an oral proficiency test in a foreign language
i

|

i
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before being accepted into a teacher education program
for the secondary level.
9, Only one school indicated that the students were re-

quired to take the MLA Proficiency Test for Teachers and

Advanced Students before graduation. One of the schools

which answere? negatively indicated that it planned to start

giving the MLA Proficiency Test the following year.

C. Virginia: Analysis of Questionnaire II

Questionnaire I was returned by nine colleges and universities;
two of these nine failed to fill out the questionnaire. When
Questionnaire II became available in February 1970, it was sent to
the schools in Virginia; seven responded. 1In view of the more
satisfactory nature of the data provided in the Questionnaire II, the
analysis of the teaching training program in Virginia was made with
seven schools. Two additional schools which had filled out only
Questionnaire I, were added to make a total of nine. The detailed
data are summarized in Appendix E for Virginia colleges and universities.

Part A. General Information

1, The iisting of the bachelor degrees awarded from 1966-67 -
1968~69 for the 7 universities and colleges which filled out
Questionnaire II and who entered the teaching profession are
shown in Figure 2. Thore was a marked increase in the total
number of pachelor degrees avarded with a major in foreign

languages in the three years. But there was only a moderate
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increase in the number of students who wajored in foreign
languages and who entered the teaching profession. As a
result, for this period, there was an-actual decrease in the
percentage of students who qualified for certification and
entered the teaching professiqn. Two schoois reported that
they had a FLES Program. .

2. The number of students with a foreign language major

also enrolled in a veacher education program in 1968-69 is
listed in Table I. The greatest number of students was in
French. There were 94 in French, 92 in Spanish, 12 in Latin,
4 in German, and 1 in Greek. There were no studénts-enrolled
in ESOL.

3, §Six schools reported having both the Foreign Language and

the Education Departments administering the teacher education

_ program in the secondary schools. Two schools said the

Part

Education Department administered the program. One school re-
ported that it had a partial program for training graduate
assistants.

B. Foreign Language Component of Programs Offered

1. There were no entries under Linguistics for those who were
going into teacher education programs on any level., However, one
school stated in an accompanying letter that general linguistics,
as well as applied linguistics, was offered to those who were
entering teacher education. For foreign language requirements

in undergraduatce programs, the one entry in FLES indicated 20
|
!

'
3
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credit hours. For the sccondary level for those who were

in teacher education, in four schools the credit hours ranged

from 15 to 42. 1In non-teacher educatica, the range was from

2442 credit hours in foreign language. Although there were

no entries for graduate programs, one school reported in a

letter that it had an MAT program and that a large majority

of its students were enrolled in M.A. or Ph.D. programs.

2. With reference to the credit hours required of 2 foreign
language major who plans to teach, intensive foreign language
courses ranged from 12 to 30 hours; advanced conversation

ranged from 3 to 6 hours; advanced.composition was from 3 to

6 hours; literature was from 6 to 18 hours; civilization from

2 to 3 hours; and one entry under linguistics listed as
Yoptional”. There were no requirements in clinical or anthropology
courses. Three schools listed that there were courses in area
studies. ”

3. TFour schools indicated that a double major was allowed; four
schools responded "no", and one did not reply.

4. Regarding the number of foreign language majors participating
in travel/study programs suck as the Junior Year Abroad - 1967-68,
the totral number of students listed was 6 in French, & in Spanish,
and one in German. Summer travel and study 1968,listed 5 in

French, 7 in Spanich, 4 in Gérman.
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Part C. Professional Component of Program

1. 1In response to whether professional education courses
included an optional sequence to enable a graduate to qualify
for a teaching certificate, five replied in the affirmative

for Washington, D.C. and eight in the affirmative for Virginia.
2. The number of credit hours requiréd of a foreign language
major who plans to tecach are tabulated in Table 4. 1Two schools
listed a fairly complete educational course sequence Pr FLES.
There were no courses required in Media (audio-visual) or
psychclogy of language learning for any of the schools on this
level.

For the secondary level, the credit hours ranged from 2 to
6 wiithh ithe eacepiivn ui psychvlugy of laiguage learning, fov
which there were no entries (Table 4).

3. Under information regarding the student teaching program,

' thére were two schools which offered student teacﬁing in FLES
for a length of eight weeks. Both schools reported seven hours
full-time student teaching; supervision was by the Educ.tior
Department.

There were eight schools reporting a student teaching cycle
on the secondary level whicg ranged from 8 to 17 weeks. These
were either full or part-time programs. One of these was
administered by the Foreign Language Department, five by the
Education Department, and two by both the_Foreign Language and

the Education Department.
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4, In reply to the question of whether there were provisions
for preparing graduate students to “2ach undergraduate courses,
one reply was "yes", and 5 replies were "no". |

5. Seven schools reported thaF there were no provisions for
training cooperating teachers.

6. Simulated experiences were listed as "ycs"'by three schools
and "no" by five schools.

7. Two schools stated that there were laboratory classes avail-
able for demonstration work on teacher education programs. Five
schools reported that no laboratory classes were available.

8. Only one school required an oral proficiency test for ac-
ceptance into teacher education on the FLES level. On the
secondary ievel, one reply was “yes™ and six replies were in the

negative.

9. In regard to the requirement of taking the MLA Proficiency

Test for Teachers and Advanced Stuvdents before graduation,

three schools on the FLES level and eight schools on secondary
responded negatively. One of the eight schools, however,
strongly recommended that the MILA test should be required.
V. COMPARATIVE ANALYSIS OF SURVEYS AND
SIGNIFICANT FINDINGS

There are certain similarities and differences in the data

obtained in the District of Columbia, Maryland, and Virginia.

1, In Maryland and Virginia there was an overall increase in

.
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the number of students majoring in foreign languages from
1966-1969. The number of these students who qualified for
certification and entered the teaching profession, however,
did not increase proportionately. As a result, there was
aétually a decrease in the percenéage of students who went
into teaching. 1In the District of Columbia the percentage
of the class graduating with a major in foreign languages
and the percentage of those who went into teaching with
certification remained relatively constant in these same
three years. Thus, there was no appreciable increase in the
overall number of students who went into teaching of foreign
languages.

2. 1In the District. Marvland and Virginia in 1968-1969, the
majority of juniér and senior foreign language majors enrolled

in teacher education programs had chosen French as their major.

‘Spanish was second. In the District and Maryland, German and

Latin were third and fourth; in Virginia, Latin was third and
German fourth. It is interesting to note that in all three;
éréas, 6n1y one student was listed as majoring in ESO0L and
enrolled in a teacher education program.

3. Of the twenty-eight institutions which returned the survey
form, four had FIES programs. Three of these four programs

were administered by the Education Department.
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4. At the secondary level, the administration of the Teacher
Education Programs was predominantly a joint responsibility of
the Foreign Language and Education Department.

5. In the District, Maryland and Virginia, there was no emphasis
on linguistics as a requirement for an elementary or secondary
foreign language degree. One university inthe'District, however,
did require four semester courses in linguistics for a foreign
language major.

6. Tne greatest number of credit hours for foreign language
majors who planned to teach appeared to be in the areas of
intensive fereign language courses and literature.

7. Area studies in either English or in a foreign language

were taught in very iew schiools,

8. A double foreign language major was permitted in the

majority of the schools.

9. Thé majority of foreign language majors who pérticipated in

a travel/study program in their jvnior year of college (either
during the school year 1967-68 or during the summer of 1968)
studied French. There were also language majors who participated
in Spanish, German, Russian and Arabic study programs.

10. Most of the schools surveyed provided an optional sequence
to enable a graduate to qualify for a teaching certificate in
Maryland, Washington, D.C., and Virginia. However, one major

university in the District which did not offer the professional
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education courécs to enable its students to qualify for
certification, indicated that in the following school year

it was instituting the necessary courses to make certification
possible. This was one of the direct results of the present
survey.

11. The number of professional education credit hours required

of a foreign language major who plans to teach appeared to be

oo puse b s PE S EE

relatively uniform in Maryland, the District and Virginia.

There was a paucity of required credit hours in media (audio-

b i

visual) and psychology of language learning.

i 12, 1n the three areas surveyed, there was a similarity in the
length of the student teaching cycle and the number of weeks

oi suudent teaching.

13. In general, there was little provision for preparing graduate
»students to teach undergraduate courses.

14, Only two of all the institutions surveyed had provisions
for training cooperating teachers.

! 15v. There was a significant number of schools which did not use
simulated experiences and did not provide laboratory classes for
demonstration work as part of their teacher education program.
16. Most of the schools reporting did not require that the
students take an oral proficiency test in foreign language be-
i fore being accepted into the teacher education program.

17. Only one school reported that the students are required to

take an MLA Proficicncy Test for Teachers and Advanced Students

" ERIC '
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before graduation,

VI. COMNCLUSIONS AND RECOMMENDATIONS
The present survey has served to focus on the fact that, in
general, there is little evidence of the existence of clearly-
formulated, well-implemented teacher training programs in the areas
studied. Despite the fact that four years have passed since the

publication of Paquette's "Guidelines,"

which outlined minimal
objectives for a teacher education program in modern foreign
languages, ﬁcry little progress has been made in the realization
of these objectives in the institutions surveyed.

‘While the survey has indicated that the teacher training programs

a whole need to be overhauled

1 21l L,

it has highlighted particular

19
in

glaring weaknesses in current programs in the areas of curriculum and
professional preparation. Also revealed by the survey, is the
conspicuous lack of teacher training programs in new and relevant
areas, such as bilingual education, Tesol, Teaching of the disadvantaged,
etc.

A, CURRICULUM

First, in the area of curriculum, while literature was emphasized
in most teacher training programs, couirses in area studies, advanced
counversation and composition; and linguistics were sorely neglected.
The survey has pointed out that the student, in general, takes too fow
courses to adequately prepare him for his teaching needs. However, even
within the present course load, curricular changes should be made

placing more emphasis on contcut courses in the foreign language--
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" for example, history, geography, economics,.etc. Future teachers

should be given training to teach social studies-oriented courses in
the foreign language with emphasis on the contemporary world. To
this end, the universities should offcr‘interdisciplinary degree
programs which permit combined majors such as language and area
studies, language and social studies, etc.

In the curriculum, often the fundamental skills acquired in
the beginning years of ianguage study go down the drain in the
last two years when the beginning teacher needs these skills the
most. Therefore, advanced conversation and composition courses
should be continued thoughout the last two years of training to
maintain proficiency in these areas. Immediately prior to the
student teaching cycle, the potential teacher should take a thorough
grammar review course in the language he is preparing to teach.
Furthermore, he should be required to practice whatever taped materials
that are being used in his assigned school in advance of his practice
teaching to rcfresh his audio-lingual skills.

In addition to training in area studies and the four skills,
the foreign language major who enters teacher education should be
required to take a prescribed number of credit hours in linguistics
to enable him to apply to language teaching an understanding of the
phonology, morphology and syntax of the language he is teaching
contrasted with that of English.

Study and travel abroad should be made as an integral part
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of the teacher training sequence. And why must it always be the

. Junior Year Abroad? Perhaps an carlier exposure to such language

immersion would be advantageous. Credit hours acquired in this
manncr in carefully selected and supervised programs should be
given extra weight and consideration by the training institution

as well as by state certification officials, Study and travel
abroad should be encouraged not only for teacher candidates but also
for inservice refresher and retooling purposes. Credit for travel
abroad ought to be given in lieu of university cours? credits.

B. Professional Preparation

In the area of professional preparation for teaching, the survey

has indicated that the course offerings were exceedingly limited.

-
“
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methods course, some training in foundations of education, and
practice teaching. Concpicuously missing were courses in the use
of the new media (such as audio-visual equipment and materials)
training in the psychology of language learning, early introduction
to field experiences, simulated classroom experiences (video taping,
micro-teaching, ete.) and laboratory démonstration classes on and
off campus.

The methods courses currently being offered at most teacher

*training institutions must be revamped. An expanded course in

nethods should be offered. One full semester before student
teaching would be preferable to the shorter sequences which are now

available, 7The student teaching cycle could then be lengthencd to
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at least a full semester. The methodology courses should be taught
by persons who have had EESEEE experience in the elementary or
secondary levels of foreign language instruction, preferably a
coordinator or joint appointee of the Foreign Language Department
and the Education Department,

Tundamental to the effectiveness of the methods course is its
relation to what goes on in éhe real classroom. So, the methods course
must be taught within this context of experience. The field
experiences should be éoﬁcufréﬁf with the methods course. One
university in the District places the student teacher in the assigned
school at the very beginning of the semester for three half days of
field experiences while two days are spent in the methods course at the
university. Lhis is done for six weeks, alter which ithe siudeunt
teacher begins his full time student teaching for nine weeks. During
the;c nine weeks, there is 1 weakl& seminar back at the university
to discuss 'ongoing'', "real" problems, etc. Micro—te#éhing using
video-tape feedback procedures are used for student self-evaluation
and improvement.

The field expericnces include observation of model teachers in
various counties and on different levels of instruction as well as
intervisitation of the student teachers themselves. Specialist
teachers are invited to the unsversity to show the use of the new
media and to dcemonstrate effective new techniques. Films demonstrating

the techniques of teaching wodern foreign languages are regularly
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used as part of tiie coursc.

The teacher training institutions in collaboration with county
aﬁd state education officials should develop and make available
to its trainees video-tapes of outstanding teachers teaching specific
skills. Such a vidco-tape bank using a compatible system for viewing
would be an invaluable asset tvo the methods course in any university.

Als~, the methods course should stress techniques of teaching
foreign languages on the npper levels of foreign language teaching
as well as those used on levels I and Il.

It is generally agrced that actual experierce in the classroom
is one of the most valuable and indispensable aspects of téacher
preparation and yet this experience in the form of practice teaching

‘o career. Ts there anything

now comace nasv tha and af the atudent
sacrosanct about having these field experiences during the fourth year
at the university? Students who show an interest in being foreign
lanéuagc teachers could start as early as their freshman or sophomore
years to act as teacher internes or aides for a limited number of
hours per week with a gradual build-up to the total student teaching
experience in the final year at school. At the same time, the
courses in educational theory, methodology, human development, etc.,
would be taught in the context of experience. This would fulfill

the nceds of the so-called “new" student to find relevancy and mean-

ingfulness in his education. As Joseph Axelrod states:
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One of the apparent weaknesses of teacher training

programs ig the lack of relevance of the program to what

actually takes place in the classroom. This is true of

both the acadenic and professional preparation in the

college program.

Greater flexibility should be shown by teacher-preparing
institutions in regard to special projects with ethnic groups in
the areas necar the schools. These community-orientﬁd programs are as
fully deserving of credit hours as the so-called "traditional” courses.
Wherever possible, teacher trainees should be encouraged to participate
in student-community projects such as '"Proyecto Amistaa" ("Project
Fricndship") which hag been in operation at one university in the
District for three semesters and which will be started at three
other universities in the fall of 1970. Tha "Proyecto" serves a
dual purpose ol improving the language skills of Spanish majors

vhile helping to orient recently~-arrived Cuban immigrants to our
American culture. Programs of this nature offer prospective Spanish
teachers who cannot travel abroad con invaluable contacf with the
foreign culturc. With proper structuring and efficient co-
ordination with the schools and social service ageuncies in the area,
the "Proyecto' students could be used as teacher aides in bilingual
or TESOL programs.

In general, school systems and teacher training institutions
agree that the tine devoted to student teaching, the most important
phase of the prospcective teacher's training, is at best inadequate
or minimal, Attempts must be made to increase both the quality.
and the quantity of supervised teaching.

v
N
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It is essential that the prospective teacher be required to
take an oral proficiency test before being admitted to a teacher
education program.. This would eliminate the oft-heard complaint
from veteran cooperating teachers that the student teacher was so
poorly prepared in the fundamental skills that she (the cooperating
teacher) had to train the student teacher in these skills before
allowing her to take over the class.

Another area which begs for improvement is the placement system
of student teachers. These trainees are often assigned to cooperating
teachers who lack the necessary skills and teaching techniques needed
by the prospective teacher. Greater coordination between placement
agencies in the schools and the Department of Education in the
Unlversitles is needed. ‘Lhe county foreign language supervisors
who are more familiar with the teaching competencies of their
teachers should be directly involved in making recommendations for
student-teacher assignments to the best cooperating te;chers.

Provisions should also be made for training cooperating teachers
in workshops. These should be a collatorative effort of area schools
and the universities. The university trainers of teachers could
bencefit themsclves by visiting elementary and secondary schools to
"keep in touch" with current needs at these levels.

Anothér factor that requires close exawmination, since it is

so crucial to the student teaching process, is the supervision of
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student teaching. There is something inherently uneconomical iﬁ the
-one~to-onc relationship oS the university supervisor to the student
teacher., Teacher education centers where several student trainees can
work under the supervision of a team of highly competent teachers,

with a coordinator who is responsible to both the schools and the
university, is onec possible solution to this problem. Some universities
in the Greater Washington Area have already started this type of co-
operative program.

Another aid to supervision could bq the use of interaction analysis
techniques. Interaction analysis and use of observational systems in
foreign language supervision have enabled teacher trainees and super-
visors to describe more accurately a good teaching model. The use of
inrprnnfinn analveis gbnnid ha used ta bring abmii a changa in the
student teacher behavior. Micro-teaching is another indispensable
aid to the supervisor. If successfully employed before practice
‘teaching, it would greatly reduce the need for.many subervisory visits.

In addition to the changes in prefessional preparation require-

ments, the MILA Proficiency Tests for Teachers and Advanced Students,

or some equivalent, should be given to all prospective foreign language
teachers soon cenough befﬂre graduation from college in order to allow
for remedial courses, This would be a mcans of assuring greater
language competence on the part of the beginning tecachers. Although
there have been some problems in the administration and the use of the
tests, the advantages would still outweigh the disadvantages. The

Tests would be a means of compelling the training institutions to up-

. - v
gtada the foreign language proficiency of our future teachers.

[
1
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. Properly employed, these tests can provide an effective tool not

only for preliminary selection but also for diagnosing teacher
strengths and weaknesses in order to plan inservice training.

In additioa to their diagnostic function, the MLA tests
would have a particular use for native épeakers who would thereby
have an objective means of demonstrating their proficiency ana who
could not otherwisc meet certification requirements.

Wherever feasitle, a performance test for teacher candidates in
a "live" classroom would be advisable for hiring purposes. This may
become nacessary as greater sclectivity results from an oversupply
and a lower demand for foreign language teachers. The use of the
performance test would be another means of forcing the upgrading of
the quality of teacher training.

Before giving permanent status to our beginning teachar s, there
should be at least one year's experience required under the tutelage
and guidance of a master teacher or teaching team. This type of in-
ternship, properly supervised, would eliminate costly misjudgments in
teacher sclection. No matter what other objective measuring instru-
ments we ﬁave, the Rprfbrméﬁgg of the teacher in the classroom, is,
in the last analysis, what counts the most. This tyre of apprentice
training or internship comparable to other professions i.e. medicine,
is gaining favor in some parts of the country.

The training institutions should attempt to follow up their
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recent teacher graduates to determine how effective their teacher
preparation has been. Only when the beginning teacher is completely
on her own can she really evaluate how good her training has been.

C. Hew and Releovant Areas

Because of the national interest in bilingual education, as
well as the current needs of the large population of Spanish speékers
in the Greater Washington Area, colleges and universities should
provide special training, pre-service and in-service, to those
jndividuals who wish to teach in a bilingual program. This would
require a revahping of current curricular offerings.

Native Spanish speakers who plan to teach in a bilingual
program should be offered an orientation course in the functioning
of an American school in addition to the regular protessional pre-
paration courses appropriate to their level of teaching.

It is of interest to mention that very recently one of the
District colleges was given an appropriationcof $100,000 by the U.S.
Office of Education to initiate a bilingual program to train native
Spanish speakers so that they might qualify as Spanish teachers on
the elementary level in the public schools of Washington, D.C.

Strong moves should also be made in the direction of certificativn
of TESOL teachers. Along with a regular sequence of academic subject
matter and profeszional education courses, teacher candidates in TESOL
programs should be required to take a course in The Phonology and
Grammar of Awerican English as well as one in TESCL Methods. It should

be noted that in Marylund an advisory committee has recently drawn

r
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up a tentative list of Proposed Standards for original certification

in TESOL. Also the Maryland State Department of Education has already
set up a suggested outline for TESOL guidelines, These are moves in
the right direction.

Another area, FLES (Foreign Languages in the Elementary School),
has not received adequate attention. The sequence‘of professional
courses for teachersof FLES should be every bit as sound and as
complete ar that of programs for the training of secondary school
teachers of foreign languages.

Areas which need attention and for which teacher trainer; must
make provisions are: 1) Teaching the disadvantaged, 2) Individualization
of instruction and 3) Teachiﬁg bf. Reading among others.

.A program now in use at the University of Nebraska uses an‘
approach to teacher training based on the systems model proposed by
Banathy21. It attempts to integrate into a workable pgckage as many
new approaches to training teachers of foreign languages as possible.
This leads the student thfough various phases, which include:

1. The learning of interaction analysis as an observational tool.

2. The training in the use of audio-visual equipment and the

new media.

3, Obscrvation of good teaching models.

4., Analysis of audio-lingual principles.

5. Exposure to a previously'unknown language through audio-

lingual technigues.
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6. Analysis of the psychology of language learning and the
1anguage learner,

7. The Systems approach to instructional planning.

8. Micro-~teaching.

9, Closely supervised practice teaching.

10. Video-taping and audio tapes used in micro-teaching and .
practice teaching.22
Innovative and fresh approaches, then, are coming, although

little evidence is available that these are affecting our local

picture of teacher training.

Although there is a lack of significant research in all areas

of teacher preparation and theré is a need to test the theories which

do exist, the Am2rican Council on Leaching or Foreign Languages (ACIFL)

and the Educational Resources Information Center (ERIC) have given

the foreign language profession a much-needed boost in the dircction

of increased distribution of what significant research there is in all

phases of teacher traijning.
However, despite thase rumblings of change, much remains to be
done if tﬁe renascance of interest in foreign languages of the

last decade is not to be followed by a decline in the '70's. We

cannot afford any further delay.
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FLES Community Colleges

Secondary Greduste Assistants

B. Content
1, How many hours in foreign lenguczcges for graduztion?
FLE :. Xinguistics:

foreign langunge:

< . o .
: Secondary ¢ linguistics:__
foreign language:
Without profes:cional training ¢ linguistics:
< . .
foreign language: _

M,A, ___% linguistics:
foreign language
M, Ed, ¢ linguistico:
foreign liansuage:
2. Are split mejors (two languages/English-f.1.) zllowed?

3. Is there a juniecr year zbroad? __ Is the progranm sponsorc] by your

school? Language? ___ What percentage of F,L. majors (junicrs)
spent the junicr year abrozd in 1567-19687 Is there a summer travel,
study program zt your school? lan;uage? .

PROEY FTOE at v e —_— RS What percentege of

your F.L, majors spent the summer abrozd in 14587

4, Thich of the following courses are reguired? Indicate the number of hours

(credits) tequirsd for yraduzticnm,

Intensive FL courses Linguistics (applied & theoreticzl)
Conversation__ AnthrO“O]O -y (Language and culture)
Compositicn Area studlies: hlstory o
Literature geography
Civilization econonice

Cliniczl co:rses

L

C. Frofessionnl

1. ire there sequences of professional educztion ccourses aviil-ble so thutl
students c¢rn obtuin teuching certificates from: D,C.
Merylond Virginia

2. Fow many hourgs in Hducstion are required for grazduation for students

prevoring Lo tesceh FLIS .
Secongdury
Higher

|
|

ERIC . )
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“educztion:  FLESY __Second:zry? : Higher?

w
.

Which of the following courses are required? Indicute the nunber of hours
{credits) required for gruduaticn,

a. General lMethods of teuching: Elementury Secondiry. Higler

b,  Spscial HMethods of Tezching Foreign Languages: FLES Secondary_
Higher _

c. Foundutions of Fducation (Social, hiztorical, philosophy, etc.)

d. HFedia (£=V)

e. Educutional PTsycholosy

f. FKumzn Develeopment (adolescent, child)

g. Psychology of lung age leorning

How many student-teaching experiences are required (# of cycles)?

Length of each ctudent-teaching cycle '/ of weeks)

Full-dsy student teaching? _Other (specify)

Genersl Supervisor? Foreign-lanpgusnze Surervisor?

Joint Appointment (Education/FL)

-

Are ihere provicions for the training of croperating teachers®

Describe

—

“ Are there laboratory clssses aveilable for demonestration worx in the teacher
0

training program? n canpus? Off?___ “here?

licro~teaching (videa-taping) facilities aveilzhle?

Lre stuiente required to take zn FIL test befere beiny admitted to teacher

Are students reguirced to tawe the MLA Yroficiency Test for Teachcrs and

Advanced Students at graduation? FLES Secondury Highor



Oreater Washington Assoclation of Teachers of Forelgn Languages

"SURVEY OF TEACHER EDUCATION PROGRAMS IN FOREIGN LANGUAGES:

I'AR'I‘ A ~ General Information

1.

l
l

[

2.

MARYLAND COLLEGES AND UNIVERSITIES

Respond for all bachelor degreec candidates majoring in forelgn language.

Appendix B

Number Vho Qualified for Certifircation
and Entered thLe Teaching Profession

Number of
Clnsses of Degrees Awarded FLES™ Secondary Total
1966-67
'1967-68
1968-59

are also enrolled in a teacher educatlon program.

-

Ma jor Language

Indicate the number of Junlor and senior students (for the year 1968-59) with a foreign language maJor vho

. Non-English '
English Speaking Students Speaking
Prench German | Itallan Tatin <] Portuguese Russian Spanilsh Hebrew Other English

e ———

3. Check the adminlstrative mechanism(s) vhich describe your institutlon's teacher education program in

foredgn languages.

in Foreign Languages

Undergraduate

Administered by Administered by Administered
Teacher Educatlon Program Education Dept. Forelgn Language Dept. _ Jolntly
Graduate {Undergraduate Graduate Undergraduate | Graduate

FLES

Secondary

Graduate Assistants

*PLES - Foreigsn Langwage in the Elementary School

Yeric
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! PART B -~ Forelgn Language Component of Programs Offered

1. Indicate the number of credit hours required for each degree program offered.
i,

Undergraduate Programs Graduate Programs
Teacher Educatlon lonteacher
Fleld of Studv FLES Secondary Education M. Ed. M. A,
Linguistics

forelgn Language

2. Indicate the number of credit hours required of a foreign language major who plans to teach,

No, of Credit No., of Credit

Area of Study Hours Reguired Area of Study Hours Reoguired!

Intensive forelgn language courses

Civilization

Advanced Conversation

Linguistics (Applied & Theoretical)

Advanced Composition

Clinical Courses (e.g. Diagnostic &
Remedial)

Literature

Anthropology {Language & Culture)

Areaz S{udies in which the Language of No, of Credit Hours Required
Instruction 1s: History Economlcs Geograrthy
English
A Forelgn Language
3, Are double majors allowed {e.g. Spanish and French or Spanish and mathematies)? YES [ ] No [ ]

4, .Tndicate the number of forelgn language majors participating in travel/study programs and the language -

[E

involved; 1f none, indicate "MNone,"

Nunmter of Farticipating Students

Foreign Language

Junilor Year Abroad Swnmer ‘Travel/Study
School Year 1967-68 Sunmer 1968

O

RIC
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PART C < Professlonal Component of Program

1., Do your professional edueation courses include an optional sequence which would cnable a #raduwate to qualir:
for a teaching certificate in:

. YES NO
Washington, D. C, [1] ()
Virginia {1 [)

l
1
|
!

2. Indicate the number of credi‘ hours required of a forelign language majJor who plans to teach.

Credlt Hours Required
. FLES Secondary
{ Ganeral methods for teaching
Special me Mo0ds for teaching forelgn language
knundation, of education
(soaial, historical, phllosophical, etc.)
{ tedia (A-v)
Educational psychology
. Human development (adolescent, child)
Psychology of language learning
“" | other (specify)
Total required
© 3. Enter information concerning your student teaching program,
Length of Day Dept. Supervising Student Teaching
HNumber of Length of (Give numbter of hours (Check one)
Stude. 5 Teaching Cycle and also indicate full-| Forelgn Joint
Level Cycles Required (in weeks) or part-time) Languege | Education | Supervision
.. | FIEs
Secondary

4, Are there provisions for preparing graduate students to teach undergraduate courses? YES [ ] NC [ ]

5. Are there vrovisions for training cooperating teachers? yes [ ] No [ ]
Ir "YES," briefly describe the training program.

ERIC

s .
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‘ PART C - Professional Component of Program (continued)

Do you use simulated experiences, e.g. video tape recordings, as part of your teacher education program

6.
in foreign language? YES [ ] NO [ ] .
7. Are laboratory classes avallable for demonstration work in the teacher education program? YES [ ] NO [ 1
] If"YES':  On campus YES [ ] NO [ ]
Elsewhere (Location) '
8, Are students required to take an oral proficilency test in foreign language before beine accepted into the
b teacher education program in:
YES NO
! FLES [ ] [ ]
- Secondary [ ] [ ]
9. Are students reauired to take the MLA Proficiency Test for Teachers and Advanced Students before graduatior
YES NO
: FLES [] []
: Secondary [] [ ]
Please return by March 1, 1970 to: Professor Jessica Goldin
- Spanish Department
Auerican University
Massachusetts and Nebraska Avenues, N.W.
Washington, D.C,
PR&E - 12/69
O

[E
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Maryland Colleges and Universities

Part C -~ Professional Ccmponent of Program

-3 - b= -5~
Information concerning student teaching program Provisions Provisions for
for prepar. training
grad. students cooperating
to teach under- tearhers
Xo. of grad. courses
student Length of day Dept. supervising
teaching Length of Full student teachkiag
College cycles cycle or
or required. weeks Hours Part=-time Foreign lang. Education Joint supervision
University FIES Sec. FLES Sec. FLES Sec. FLES Sec. FLES _ Sec. TLES Sec. FLES Sec. Yes No 7 Yes \Qmmoﬂw.umv No
31 32
1 - 1 - 8 - 6 - Full - X - - - - X X
2 - 1 - - - - - - - - - X - - X X
3 - 1 - S - 5 - Full - - - - - X X X
4 - 1 - 9 - 8 - Full - - - - - X X X
31/
5 - 1 - 10 - 6 - 4 full days - - - - - X X X
per week
[ - - - 6 - 6 - Full - - - X - - X X
31/
7 - 1 - 8 - 7-71/2 - Full - - - X - - X X
8 - 1 - 8 - 7 - Full - - - - - X X X
30/
9 - p - 9 - 6 - Full - - - X - - X X
33/
10 1 1 8 8 7 7 Full Full - - X X - - X X
11 - 1 - 16 - 6-1/2 - Full - - - X - - X X

30/ Some participation
by MFL Department

31/ No graduate
students in foreign
languazes

32/ Workshop held
throughout year

33/ A number of workshops held
locally and away from campus

offered by office of lab experiences
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